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Overview 
 



2013 Dream Team at Teachfest SanFrancisco 



• Liza Cope 
 

• BS Mathematics (2005)               
MS Secondary Mathematics (2006) 
PhD Curriculum & Instruction (2013) 
University at Albany, SUNY 

 
• Taconic Hills Central School District 

(2006 - 2009) 
 

• Curriculum Writer (2012, 2013) 
Coach (2014)                      
Domain Specialist (2015) 
 

• Assistant Professor of Mathematics 
Program Coordinator for Math Ed. 
(2013 – current) 

 



• Katherine Bussiere 
 

• English major with a Spanish minor 
at Mount Holyoke College  
 

• Graduated summa cum laude and 
was named to Phi Beta Kappa      
(May 2013) 
 

• Summer Intern at Learnzillion    
(2012 and 2013) 
 

• Project Manager at Learnzillion 
(September 2013) 
 

• Fulbright fellowship to teach in Brazil 
(May 2014) 



Dream Team Post-Summer Survey 
(August, 2013) 

 
Purpose: To improve professional learning 
cycles (people and processes) 
 
Focus areas: 
• The Lesson Creation Process 

 
• Relationships & Interactions 
 
• Professional Development 



Research Questions 
 
1a. What are K-12 ELA and Mathematics teachers’ 
perceptions of the positive attributes of coaches? 
 
1b. What percentage of teachers perceive the 
uncovered positive coaching attributes as significant? 
 
2a. What are K-12 ELA and Mathematics teachers’ 
perceptions of the negative attributes of coaches? 
 
2b. What percentage of teachers perceive the 
uncovered negative coaching attributes as 
significant? 



Significance 
 
Inform researchers designing or evaluating future 
PLCs  
 
Inform policy makers in making data-informed 
decisions 
 
Inform the course and program design decisions of 
faculty at institutions of higher education  
 
Inform coaches to make evidence-based 
improvements to their practices 
 
Add to the scarce research literature focused on 
online PLCs 



PLCs (May – August, 2013) 
 
Three to ten teachers with one coach (𝒙  = 5) 
 
Teachers role: Create a fifteen lesson unit will all 
supporting materials aligned with the Common Core 
State Standards (CCSS) 
 
Coaches role: Review all materials, provide feedback & 
support, approve materials 
 
Methods of communication: comments on submitted 
materials, emails, phone calls, social media page, 
webinars, google hangouts 
 
Frequency of communication: daily 
 
 
 
 



The 2013 Dream Team 
 

199 teachers 
 

171 females, 28 males 
 

42 states 
 



The Survey Respondents 
 

164 teachers 
 

82% response rate 
 

$10 amazon gift card  
(survey required 25-45 minutes) 
 



Items of Interest 
 

1. Rate the revision process with your coach at 
Teach Fest  

2. Rate the revision process with your coach 
during the revision and lesson set outline 
stages 

3. Rate the revision process with your coach 
during the slide creation process 

4. Rate the revision process with your coach 
during the recording process 

5. Rate the revision process with your coach 
during the assessment stages 

 
 

 



Items of Interest 
 

6. Rate the usefulness and quality of feedback 
7. Rate the promptness of feedback 
8. Rate the consistency of feedback 
9. Rate the sense of mutual respect 
10.Rate the level of trust 
11.Rate the professionalism 
12.Rate the level of expertise 
 

 
Note: For items 1-12 participants could respond 
that they were very unsatisfied, unsatisfied, 
satisfied, very satisfied, or not applicable  

 
 

 



Items of Interest 
 

13. How impactful was your coach to your 
professional learning? 

14. What was the best quality you saw in your 
coach? 

15.What was something your coach could have 
done better? 
 

Note: For item 13 participants could respond 
that it was not at all impactful, somewhat 
impactful, impactful, or very impactful. Items 
14-15 were open response.  

 
 

 



Methodology 
 



 
Likert-scale items (1-13) 

 
• (The easy part) 
 
• Only required tabulation of the 

frequency counts  
 



 
Open-Ended Items (14-15) 

 
• (The difficult part) 
 
• Grounded theory approach 

(Glaser & Strauss, 1967) 



Individually 

read through 

responses 

twice writing 

memos 

Themes: certain 

constructs 

emerged from the 

data 

Met to discuss 

themes/codes 

and resolve 

discrepancies 

Collaboratively 

decided which 

codes could be 

collapsed 

Individually 

grouped 

responses into 

themes/codes 

Individually 

counted number 

of responses of 

each code 

Met to discuss 

frequencies 

obtained for 

each code 

Resolved any 

discrepancies 

through 

discussion 

Results 



Results 
 



87-88% of participants were either 
Satisfied or Very Satisfied with the revision 
process 

 



86-93% of participants were either 
Satisfied or Very Satisfied with the 
feedback that they received from their 
coaches 

 



94-96% of participants were either 
Satisfied or Very Satisfied with the mutual 
respect, trust, professionalism, and level of 
expertise of their coaches 

 



86% of participants felt that their work 
with their coach was either impactful or 
very impactful on their professional 
learning 

 



91% of participants responded favorably 
about their experiences with their coaches 

 





Constructive Criticism  
 

45% 
 

 





Expertise 
 

24% 
 

 





Character 
 

15% 
 

 



Thought Partner 
 

10% 
 

 





Autonomy 
 

6% 
 

 







Faster Feedback 
 

50% 
 

 





Inconsistency 
 

17% 
 

 





More Team Building 
 

15% 
 

 





Should be a Veteran 
 

12% 
 

 





Unequal Positioning 
 

6% 
 

 





Discussion 
 



Findings from the thirteen 
likert-scale items revealed 

that overall the vast 
majority of teachers were 

very satisfied with all 
attributes of their coach.  

 
𝜒 ̅= 68.08, 𝜎2 =9.14  

 



Among these thirteen items, the 
lowest three ratings appeared in 

teachers who reported that 
their coach was very impactful 

towards their professional 
growth, and teachers who were 
very satisfied with the revision 

process at Teach fest and 
promptness of their coach’s 

feedback.  



The highest three ratings 
appeared in teachers who 
reported that they were 
very satisfied with their 
coach’s professionalism, 
level of mutual respect, 

and expertise. 



From most to least frequent, teachers 
reported that their coach’s best quality 
was their: 
 
• ability to provide them with 

constructive criticism 
• their expertise 
• their character 
• their ability to work as a thought 

partner 
• giving them autonomy  



From most to least frequent, teachers 
reported that something that their 
coach could have done better was:  
 
• providing them with faster feedback 
• giving them feedback that was more 

consistent and clear 
• making more of an effort for PLC 

members to interact 
• being a DT veteran 
• positioning themselves at the same 

level as the teacher 



This data complemented by the 
illustrative quotes paint a clear picture 
of teachers’ perception of the ideal 
coach.  
 
Researchers, practitioners, and policy 
makers can benefit from the findings of 
this study.  
 
Scholars can use the results of this 
exploratory study to design and 
evaluate future PLCs.  
 



Additionally, the results of this 
study can help policy makers 
make data-informed decisions 
about the personnel to recruit 
and hire, and the duties to 
assign personnel, how to 

evaluate personnel, and in 
selecting external resources. 

 



Furthermore, the findings of 
this study can inform the course 
and program design decisions of 
faculty at institutions of higher 
education as they develop and 

refine programs for math 
educators and specialists.  

 



Moreover, coaches can use the 
findings of this study to make 
evidence-based improvements 
to their practices. Finally, the 
results can add to the scarce 

literature focused on online PLC. 



Thank you! 
 

lcope@deltastate.edu 
 
 
 

 


